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This paper supports the power of the use of corpora in language education without giving up 
on the examination of the critical issues therein. By analysing the different types and functions 
of corpora, it will put forward the advantages of corpus-based linguistic analysis in foreign 
language teaching and learning. Furthermore, this contribution will offer a state of the art of 
Italian language corpora for the purpose of teaching and learning Italian as a foreign language.  
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1. Introduction  
 
Corpora is used to refer to collections of authentic linguistic material inclusive of written texts 
and/or transcriptions of oral interactions. Through the analysis of these texts, it is possible to 
learn how to use the words therein and to get lexicon-level competence in a language directly 
through real language use, overcoming the idea of a separation between lexicon and grammar. 
In fact, corpora refer to lexical chunks. These are lexical items and lexical phrases, which favour 
the acquisition of linguistic patterns in an appropriate context of use, which is a valid support 
for language learning. Corpus-based analyses are very innovative and important tools in the 
study of the lexicon of a language.  
Foreign language students need to acquire the pragmatic ability, in addition to meta-
linguistic and metacognitive skills, to recognise and correctly and fluently use lexical chunks. 
In the case of native speakers, the lexical chunks are stored in the long-term memory by the 
unconscious and repeated exposure to the use of the mother tongue. They constitute an internal 
corpus that has a priming effect which can negatively influence the learning of a foreign 
language by suggesting to the learner inappropriate linguistic choices in the target language 
(Hoey 2005). To avoid this problem, it is necessary to learn the foreign language lexicon 
through an intense and repeated linguistic interaction and by using authentic linguistic material 
based on the real contexts regarding the use of the words therein.  
Therefore corpus-based linguistic analysis is an important tool that can be used:  
- To develop the meta-linguistic skills necessary to acquire the lexical peculiarities of a 
language. This is because the corpora highlight how the words behave in the use of a certain 
language. 
- To facilitate the memorisation of the lexicon of a language thanks to the presentation 
of it in its constitutive composite, phraseological and idiomatic aspects according to the possible 
collocations and co-occurrences of the words. 
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Nevertheless, the data about a language, which can be obtained by researching the 
corpora, is rough data. This can be used successfully in language learning to solve problems 
related to the use of words, but it is not enough in isolation to learn the lexicon of a language. 
The data needs to be contextualised in oral interactions and adapted by the teachers to the 
specific teaching goals of each language classroom context. Students need to know how to 
search for information using the interface of the corpus software. They must interpret the results 
obtained by the linguistic research into the corpus and they must know how to read and 
contextualise the data they obtain according to their specific learning purposes. To take 
advantage of the use of corpora, language students need to be trained in the use of them with 
the support of teachers. Furthermore, they must regulate the use of this tool based on their 
proficiency, as well as according to the goals that are to be achieved. 
 
 
2. Functions of the different corpora in language teaching and learning 
 
Corpora provide a description of the real use of words in a language, showing general trends 
on a statistical basis (Lüdeling, Kytö, 2009; Reppen 2010; Freddi 2014). According to Corino 
(2014: 233-234, my transl.), corpora are “an observatory equipped to provide a picture of the 
language authentically used by real speakers and to enjoy the unlimited and full usability of 
these contexts of use”.  
Starting from the real linguistic facts that the corpora show, language teachers and 
students can get linguistic material for studying the lexicon of a particular language. Teachers 
can analyse the list on the frequency of words to establish which words of the language students 
need to learn first. Language teachers can search for a word throughout the corpora to show the 
students the derived forms. They can use the examples of the contexts of use of the words to 
teach the different meanings by directly showing the word’s placement in the living language. 
They can also refer to the authentic linguistic material offered by the corpora to create exercises 
and tests. Students can use the corpora to answer any lexical or syntactical doubts by observing 
the semantic nuances assumed by the words in the different contexts in which they occur and 
to learn with which words it usually co-occurs. 
 The standard research tools of the corpora allow you to search for words by letter 
sequences, sometimes replacing the endings with a wildcard to find all occurrences referring to 
both primitive words and the inflected forms of a verb. The information that one receives in 
response to the linguistic query of the corpora concerns the frequency of occurrence of the 
searched words, the concordances of the words with their contexts of use and the co-
occurrences, i.e. the other words that statistically, on the basis of the corpus reference, occur 
together with the searched word.  
For each language, it is now possible to find collections of different types of text. A 
brief distinction between the different types of corpora is useful to understand how important it 
is to choose the corpora when making the linguistic search according to the specific teaching 
or study needs.  
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For instance, a ‘reference corpus for a language’ is a representative sample of a language 
in its different aspects that offer a general observation of the language since it collects different 
kinds of texts: written texts, transcriptions of the spoken language, formal and informal text 
registers, literary texts, and journalistic texts. It permits to get general data such as the most 
frequent words or lemmas of the reference language, the list of itself and information about its 
use, the adjectives that co-occur more frequently with a certain noun, the adverbs that usually 
appear after a certain verb and the prepositions that agree with a certain verb according to the 
different contexts of use. By consulting this kind of corpus, a language student can measure 
their lexical competence by verifying, for instance, if he/she knows the words necessary for a 
daily interaction in the language that he/she is learning.  
While ‘a specialised corpus’ only includes texts from a specific sector (e. g. a corpora 
of medical language), texts of a particular type only (e. g. texts from the spoken language), texts 
by a particular author or texts from a specific historical period. They are particularly useful for 
investigating the micro-linguistic aspects of a language, to get the linguistic aspects of a sector 
lexicon, to deduce the basic lexicon of a language in reference to a certain specialised field. 
Then, ‘learner corpora and teacher corpora’ come directly from language education 
contexts. A learner corpus includes written and/or oral textual material produced by the learners 
of second or foreign languages. Learner corpora could be used by linguists, teachers, and 
students. Linguists can use this kind of corpus to study the variety of a language, to detect the 
real difficulties encountered in the production of second or foreign language learners, and to 
create a list of the most frequent mistakes among the native speakers of a certain language 
(Corino 2014: 236, my transl.). Learner corpora can also provide to the expert teachers material 
that is useful for gathering information for didactic purposes and for preparing exercises and 
tests. Finally, learner corpora are an important tool for students because they permit them to 
observe the most common mistakes made by the learners of the language that they are studying, 
permitting to develop a meta-linguistic competence that allows them to self-correct and to avoid 
the same mistakes that they became aware of. Instead, the teacher corpora contain the texts used 
as teaching material by foreign language teachers, i. e. textbooks, various reading texts, 
transcriptions of oral texts used for training students to listen to during the lessons and 
previously submitted exercises. They include material to which the student has been exposed 
that can be reused in the language class or as a basis for creating language textbooks and tests 
for students.  
 
 
3. The Italian language corpora 
 
The first Italian language corpus was published in 1971 based on the “Lexicon of Frequency of 
the Contemporary Italian Language” (Lessico di Frequenza dell’Italiano contemporaneo. LIF). 
It included 500,000 words taken from novels, theatrical texts, film scripts, journal articles and 
parts of textbooks. The Italian linguist Tullio De Mauro used this corpus to draw up the list of 
words for his Basic Vocabulary of Italian published in 1980.  
The more representative corpora of the Italian language online available are the corpis 
“Lessico di Frequenza dell’Italiano Scritto” (CoLFIS) (Lexicon of Frequency of Written 
Italian) and the “Corpus di Italiano Scritto Contemporaneo” (CORIS) (Corpus of Contemporary 
Written Italian. CoLFIS (http://esploracolfis.sns.it/EsploraCoLFIS/) is a lemmatised and 
annotated corpus of over 3 million words based on the ISTAT data of Italians reading trends. It 
contains texts from periodicals, newspapers, and various kinds of book. 
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CORIS (http://corpora.dslo.unibo.it/TCORIS/) is a larger corpus that counts100 million 
words. It includes mostly journalistic and narrative texts, but also academic and juridical-
administrative texts that are representative of contemporary Italian. There is a version of CORIS 
that is periodically updated in order to monitor the evolution of Italian, called CODIS 
(http://corpora.dslo.unibo.it/CODIS/). It is a dynamic and adaptive corpus that, according to the 
specific needs of the user or query, allows for the selection of one or more sub-corpora through 
which to search. It must be said that the CORIS/CODIS and CoLFIS interfaces are not user-
friendly, although they are in English and they have the advantage of being rich in information 
and of being online and available for free. They are not immediately usable and limitless. The 
query methods are presented in a language that is too technical and it involves the selection of 
options that is not easily understandable. Nevertheless, to learn how to search through these 
platforms, teachers and students can use the video tutorials available on the CoLFIS website 








CODIS Interface. Last access: September 2020 
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The corpus of the Italian newspaper “La Repubblica” is also considered to be a 
representative corpus for the Italian language since it was not born as a corpus for Italian 
because it did not set out to collect different types of texts. It only collects the journalist articles 
of “La Repubblica.” However, as it includes so many tokens (about 380 million) and it is an 
annotated corpus, it is an important tool for the study of Italian because it allows for an advanced 
search through the metadata, lemmas, and parts of the discourse. In addition, it has a user-
friendly interface and is easily accessible. It is possible to select it among the corpora available 
on the free platform “NoSketchEngine” (https://corpora.dipintra.it/public/run.cgi/first_form).  
Nevertheless, the biggest corpus for Italian is now the Italian Web Corpus (itWaC) (est. 
1.5 billion of words) that includes texts automatically collected by the web. It is possible to 
search for it on the platform “Sketch Engine”, where you can also find metadata like general 
information, word counts, lexicon size, text type, common tag, and sub-corpora. Sketch Engine 
(https://www.sketchengine.eu/) has made available several different kinds of corpus for several 
languages. It includes, for instance, spoken language corpora such as the “British Academic 
Spoken English Corpus” and learner corpora such as the “Arabic Learner Corpus.” 
Searching on the Sketch Engine platform it makes possible to get word sketches that 
show, through examples, the use of the grammatical behaviour of words in terms of collocations 
and co-occurrences. It also allows for the user to obtain frequency lists of words and to 
investigate the synonyms by showing the differences in the use of similar words by selecting 
the thesaurus function. Sketch Engine’s interface is intuitive, and it is easy to understand. After 
selecting the corpus to query in the drop-down menu at the top, it is necessary to choose one of 
the different search options in the window. Subtitles which briefly explain the search function 
of each option are included. The selection of the corpus and the search setup can also be done 
through the toolbar located on the right of the page. 
 
 
Selection of the corpus on Sketch Engine. Last access: September 2020. 
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Search setup on the interface of Sketch Engine. Last access: September 2020. 
 
 
Selection of the corpus and search setup using the retractable toolbar on the right. Last access: September 
2020.  
 
The corpus of the “Lexicon of Frequency of Spoken Italian” is available on the open 
and free access platform BADIP (“Banca Dati dell’Italiano Parlato” 2003-2019, 
http://badip.uni-graz.at). It is a corpus created between 1990 and 1992 by a group of linguists 
directed by Tullio De Mauro. It is annotated and includes the transcription of recordings from 
four different Italian cities (Milan, Florence, Rom, and Naples) and has about 500,000 words 
total. It is one of the most used corpora for linguistic research. It has a user-friendly interface. 
The setting up of the query is guided by a clickable window that provides simple and clear 
instructions. The data obtained from the query can be easily exported and it is possible to set 
up the search by selecting the texts on the basis of their origin (Milan, Florence, Rome or 
Naples) and by the type of text showing the peculiarities of the different registers of native 
speakers (Guidetti, Lenchi, Storchi 2012). 
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The corpus of spoken Italian “Corpora e Lessici dell'Italiano Parlato e Scritto” (CLIPS), 
based on about 100 hours of speech, is equally divided between male and female voices. It is 
partly transcribed, segmented, and annotated from a segmental phonetic point of view and it is 
characterised by a double stratification, specifically the geographical variation and the style and 
register. The geographical variation was sampled through a preliminary sociolinguistic survey 
by the University of Lecce that involved the entire national territory. The points of collection 
of the material are representative both from the point of view of the variety of Italian, as well 
as from that of the demographic and socio-economic significance of the localities. The selected 
locations are the cities of Bari, Bergamo, Bologna, Cagliari, Catanzaro, Florence, Genoa, Lecce, 
Milan, Naples, Palermo, Parma, Perugia, Rome, and Venice. The variation of style and register 
linked to the variation of the communicative situations of the speakers is represented by the 
different types of collected materials: radio and television speeches, news, interviews, talk 
shows, dialogues collected directly during the interactions, spoken readings and telephone 
speech. On the basis of these variables, the corpus is divided into 5 folders corresponding to the 
sub-corpora: radio-television, dialogic, reading, telephone and speech. Each sub-corpus is 
divided into 15 folders corresponding to the 15 localities where the material was collected from. 
Registration on the site http://www.clips.unina.it/it/ is required to access the corpus. Spoken 
language corpora are particularly important because they permit the observation of the strong 
linguistic variability that manifests itself in the spoken language (Mcenery, Wilson 1996). 
A more recent corpus of spoken Italian is “Corpus KIParla. L’italiano parlato e chi parla 
italiano” (http://kiparla.it/). It collects more than 100 hours of partially structured interviews 
spontaneous conversations, and university lessons, exams, and talks between students and 
professors registered in Bologna and Turin. The perspective of the project is to increase the 
collections points of the material in order to offer an increasingly varied and extensive corpus. 
It is important to remark that each registered talk was transcribed and the transcripts are aligned 
with audios. Users also find metadata about each registration. The Corpus KIParla is accessible 
on the platform NoSketchEngine. 
 
 
Last access: June 2021 
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Among the Italian specialised corpora, we find the “Corpus OVI dell’Italiano Antico” 
(Corpus OVI of Ancient Italian) (http://gattoweb.ovi.cnr.it/). It is a corpus that collects ancient 
Italian texts in the vernacular and it includes about 22 million words. As specified on the 
website of this corpus, for ancient Italian it means here the Italian of texts dating back to before 
1400. It is a corpus that can be consulted for diachronic research on the lexicon and it has not a 
direct use for learners of Italian as a foreign language, but it could be useful for linguists and 
also teachers of Italian with lexicographic interests. It is open access and free: registration is 
not required.  
There is also the collection of children’s corpora that provide data that is useful when 
observing the Italian learnt by the children. The CHILDES Italian Corpus is part of the large 
collection of CHILDES corpora which includes the corpora of children of different languages. 
They mostly consist of transcriptions of recordings of spontaneous conversations and they are 
included on the Sketch Engine platform. 
The Corpus “Varietà Apprendimento Lingua Italiana Corpus Online” (VALICO.org 
http://www.valico.org/valico.html) is a portal that offers free and open access to an Italian 
learner corpus annotated by according to the part of the discourse it is from and the type of text. 
It collects texts written by the learners of Italian as second language and includes about 570,000 
words. It is a tool for language teaching and linguistic research. The querying of the corpus 
gives the opportunity to get:  
- Information about the variations in the writing of learners of different ages and mother 
tongues. 
- Methodological and teaching ideas based on the analysis of the material produced by 
the students. 
-Raw material to be developed as exercises and tests for students of Italian as a second 
or foreign language. 
- Data on the behaviour of words in the contexts of the use of the language and 
information about the common mistakes made by learners, which is useful for developing meta-
linguistic competence. 
̶ An observation of the study of the variations of Italian and the problems of learning 
Italian as a foreign language. 
VALICO.org also contains a paired corpus of texts created by Italian native speakers: 
“Varietà di Italiano di Nativi Corpus Appaiato” (VINCA). This paired corpus was initially 
thought of as a control corpus for VALICO but it has become a real support for studies about 
language teaching and applied teaching (Corino, Marello 2009; 2017). 
On the PAISÀ platform (“Piattaforma per l’Apprendimento dell’Italiano su corpora 
Annotati”), we can find a fully annotated Italian corpus of authentic texts from the web created 
in 2010 by Marco Baroni. It is a large corpus (it includes about 250 million tokens) for learners 
and teachers but as Barbera claims (2013, p. 56, my transl.), it “transcends the language teaching 
purposes for which it declares itself to be born.” The collected texts can be reused, and the 
corpus is queried through a very friendly interface that facilitates learners who want to take 
advantage of the use of this tool. 
 
 
4. Advantages of the use of corpora in teaching the lexicon of a foreign language 
 
The importance assumed by words for language learners depends on the specific stage of their 
language learning and its purpose. Nation (2001) divides the lexicon into four levels: high 
frequency words, intellectual lexicon, technical lexicon, and low frequency words.  
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If a teacher of Italian as foreign language intends to know what the most commonly 
used words are in Italian and therefore which words need to be taught first, the teacher can 
obtain this data by consulting a corpus like the Italian Web Corpus itWAC.  
If the type of task proposed by the teacher or the goals which the student intends to 
achieve focus more on the spoken language, then it is preferable to use corpora like the CLIPS 
or the more recent KIParla. These types of corpora allow learners of Italian as a foreign 
language to know directly from concretes context of conversation regional varieties both from 
the point of view of expression and from that of pronunciation. 
If there are learning needs from a lexical point of view, specialised lexicon learning is 
required and it is thus possible to use specialised corpora like, for instance, the EUR-Lex Italian 
2/2016 Corpus available on the Sketch Engine platform. It collects European Union legislative 
documents currently translated into 24 European languages including Italian. Therefore, it is a 
corpus aligned with the same type corpora in the other 23 European languages and it offers 
useful data both for the analysis of micro-linguistic aspects of the legal lexicon that a learner of 
Italian as a foreign language with legal training could be interested in investigating and for 
translation studies. 
Specialised corpora can also be useful to project the content of the language courses 
(CLIL, Content and Language Integrated Learning) to be developed in relation to the learning 
of a certain subject in a foreign language. For instance, law in English at the university. The 
access to the lexicon of a sector through specialised corpora is certainly a useful support for 
preparing adequate content and material in the lessons, considering the lexical skills necessary 
to deal with the specific learning. 
Furthermore, regarding the learner corpora, according to a study by Corino and Marello 
on the VALICO texts (2017), it is interesting to highlight the possibilities that these kinds of 
corpora offer when it comes to studying the errors committed by foreign language learners. 
Corino and Marello (2017: 281) describe two experiments. One analyses the errors present in 
the VALICO texts of Spanish-speaking learners produced by Spanish native speakers aspiring 
to be teachers of Italian and the other one presents the analysis undertaken by Italian students 
of a foreign language consisting of the most frequent errors present in the VALICO texts written 
by French-speaking, English-speaking, and Spanish-speaking learners. Through the description 
of the results of the two experiments, Corino and Marello have shown how learner corpora can 
be used for creating distractors in multiple choice exercises. Acquiring meta-cognitive 
competence regarding the most frequent errors of learners is advantageous both for the self-
learning of students and for the self-training of teachers. It allows the teachers to produce tests 
based on real and specific problems of different native speaker learners. 
We have said before that one of the main types of data that we can derive from the analysis of 
the corpora is the frequency of use of a certain lemma in various linguistic contexts. When 
teaching a foreign language, having statistical data on the frequency of the use of words allows 
you to deduce the important information about which words need to be taught first to allow the 
learners to acquire a basic vocabulary. Since the data on the frequency of use of words obtained 
from the corpora will not only be of a quantitative type but also of a qualitative type, you will 
acquire information such as the degree of polysemy of the high-frequency words. This 
information may be submitted by the teacher to the students’ analysis to develop in them the 
meta-linguistic competence necessary to use words appropriately in different contexts. The data 
on the frequency of the use of words collected through the corpora permits the foreign language 
teacher: 
- To deduce important information about which words need to be taught first to allow 
the learners to acquire a basic vocabulary. 
- To get quality information such as the degree of polysemy of the high-frequency 
words. 
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- To prepare teaching material that is adequate according to the language proficiency 
level of the learners and to check the lexical density of the texts to be used in the classroom. In 
fact, according to the didactic goals, it is necessary to choose the most appropriate type of text 
since each text includes words with a variable frequency of use. Therefore, it can be more or 
less adequate according to the purpose that the analysis aims to achieve.  
We can put forward an example. If we take into consideration the list of frequency of 
Italian verbs obtained by searching through the itWAC corpus on Sketch Engine, we can 
observe that the verb fare (to do) is the statistically most frequent verb in the Italian language 




Buy continuing the search and selecting other functions, we can get other important 
information concerning the qualitative aspects of the verb fare, including a series of co-
occurrences in which the verb fare assumes different meanings from the generic “to do” in the 
meaning of carrying out an action (fare ginnastica, fare chiarezza, fare compre, fare 
matematica) through to the more specific meaning of costruire, fabbricare (to build, to 
manufacture) and idiomatic meanings such as far quadrare, fare miracoli and non fare una 
piega. The verb fare also performs different functions like replacing a repetition to make the 
speech more fluent, as in the sentence “voglio dirglielo, ma non so come fare” (I want to tell 
him, but I don't know how to do it) or the causal function: e. g. when fare accompanies the verb 
ridere (laugh) to make the sentence mi fa ridere, referring to someone or something that 
provokes the act of laughing. Other examples are far riflettere, fare conoscere, fare scattare, 
fare funzionare, fare notare, fare emergere, fare piangere, fare tendenza etc. 
 












The information that the corpus-based analyses can provide about collocations are 
another advantage gained from the language-teaching point of view. Collocations are a 
widespread phenomenon in the language and they are difficult to frame and convey to students 
as a precise rule. This is because they often have a paradigmatic in nature and they depend on 
the use of the language itself. They can take on different forms. Examples include “boarding 
pass” [noun + noun], “hard-earned money”, “low cost”, [adjective + noun], “save time” [verb 
+ noun] and “a great number of” [article + adjective + noun+ preposition] etc. Corpora allow 
not only for the viewing of the collocations and the memorising of them in the different contexts 
of use in which they occur, but also the increased awareness of their frequency. 
The concordance lists provide many examples and information about the regular uses 
of the searched word, string of words or sentences (NATION 2014). They allow for the 
observation of the tendency of the lexical elements to connect into typical structures such as 
idiomatic sentences, the meaning of which is difficult to explain through a rule. The occurrence 
of words in specific sequences has oriented linguists to allow them to describe the language in 
phraseological terms, so we understand the meaning of some expressions only as they are part 
of a sentence. If we think, as Guidetti, Lenzi and Storchi (2012) suggested, of the difficulty of 
grasping the meaning of Italian idiomatic expressions such as tagliare corto, vuotare il sacco, 
alzare il gomito, the question will arise of how it is possible to teach them without showing 
their context of use. Language, as Sinclair (1991, 2004) points out, is configured by a set of 
lexicalised expressions and not as a sum of lexical units separated by grammatical units. The 
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Although recently corpora have been studied and appreciated as a teaching 
methodology, they are not yet widely used in language teaching. Teachers and students do not 
use them because they think that the use of corpora requires complex technical knowledge since 
they are tools created by computational linguistics. Teachers believe that in order to use corpora 
in the classroom or to teach their students how to use them, it is necessary to acquire and 
transmit a very specialised competence. This prejudice leads the teachers and learners to give 
up the advantages that linguistic research through corpora can offer when learning the lexicon 
of a language. To try to overcome the preliminary obstacle of acquiring technical competence 
concerning corpora, Zanca (2018) suggests that teachers to introduce corpora to the students 
directly by using them to solve concrete linguistic problems, thus showing the possibilities that 
they offer. Zanca proposes first introducing the use of corpora in the classroom through better 
known tools such as online dictionaries like “Reverso Context.” Zanca then suggests moving 
on to software, bringing the students into the more technical dimension of using corpora. The 
transition to the use of software that allows access to the corpora based on authentic and 
annotated material is an important opportunity to warn students of the risk of approaching the 
web as a corpus. The material with which one comes into contact on the web often presents 
with grammatical and spelling errors that a learner, especially one in the early language learning 
levels, is unable to recognise. Thus, a student could learn the wrong form of the language, 
replicating the errors in his writing and speaking of the foreign language.  
Studies on the use of corpora as a teaching methodology usually distinguish between 
the indirect and direct use of corpora (MCENERY, HARDIE 2012; ZANCA 2018). We speak 
of indirect use when teachers and scholars get materials from corpora such as texts and exercises 
to be used in the classroom. In this regard, we can think of the possibilities concerning the 
creation of multiple-choice tests getting data from the VALICO texts as proposed by Corino 
and Marello (2009). Alternatively, we can obtain useful information for writing language 
textbooks and for producing warning sections about rules and common errors in the 
dictionaries. Instead, when students use corpora for learning and studying aspects of a language 
or to check the correctness of their speaking and writing, we speak of the direct use of corpora. 
This is an open rather than predetermined use which can be set up by each student according to 
their personal and contingent language learning or language use needs. However, the direct use 
of the corpora by learners implies that the students are taught how to use the corpora and that 
they are taught the technical aspects in order to allow them to be able to explore the resources 
adequately. It is also required by the learners that there is a medium level of proficiency when 
correctly interpreting the data obtained from the research through the corpora, allowing for the 
appropriate reuse of the results. However, corpora can also be used in the classroom by the 
teachers to extract language patterns from concordance lists or frequency lists in order to 
observe, confirm or deduce rules, to make hypotheses on the behaviour of words, and to draw 
conclusions from the observed facts of the language. In this way, the teacher can assume the 
role of a “learning facilitator” transforming the language lessons in the laboratory and making 
it so then the language learning is more motivating (CORINO 2014: 236). 
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The advantages of the use of corpora in language teaching and the learning of the lexicon 
of a foreign language are not negligible. Nevertheless, this use is not devoid of limits of which 
language teachers and students must be aware of in order to start and continue to use the corpora 
optimally. It should be taken into consideration that the material obtained by querying the 
corpora from the web can include errors that certainly do not benefit students. They need to be 
warned of this possibility. Instead, if the corpora have a more controlled origin, the teachers 
should provide the students with a guide to allow them to perform effective functions in their 
language learning. Teachers should try to train their students in the use of corpora so then they 
can learn to use them independently, aware of the power of the tool but also aware of their 
possible limits. In short, corpora are not enough by themselves to learn the lexicon of a 
language, but they are certainly useful tools for a communicative didactic approach because 
they offer a teaching methodology that is able to encourage the learning of the lexicon directly 
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